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Ausra Kolbergyté

SUAUGUSIUJU SAVIUGDA
KAIP TRANSFORMUOJANTIS
UGDYMASIS

Santrauka

Temos aktualumas. Edukaciniame kontekste $vietimo sistemos tikslai yra dazniau-
siai orientuoti j besimokanciyjy intelektinio kapitalo vystyma (Bordo, 1987; Clark, 2001;
Aleknaité-Bieliauskiené, 2011; Kauts ir Neelam, 2012; Raami, 2015) siekiant patenkinti
socialinius ir rinkos ekonomikos poreikius. Moderniame pasaulyje $vietimas prilygsta
edukacinei aplinkai, kurioje didziausias démesys skiriamas mechaniniam specialisty ren-
gimui (Kauts ir Neelam, 2012) bei profesiniam tobuléjimui (Survutaité ir Zalyté, 2006;
Autukeviciené, 2007; Brookfield, 2012; Guglielmino, 2013) siekiant padéti zmogui prisi-
taikyti prie nuolat besikei¢iancios visuomenés (Robinson, 2011).

Mokslininky teigimu, pamir§tamas pagrindinis ugdymo tikslas - ugdyti visapusiskai
i$silavinusia ir sgmoninga asmenybe (Kauts ir Neelam, 2012; Aleknaité-Bieliauskiené,
2013) vedant jg kryptingos brandos link, kuri gebéty ne tik ekonomiskai rapintis savimi
bei sékmingai atlikti gyvenimo uzduotis, bet ir turéty tvirtg charakterj bei stabily huma-
nistiniy vertybiy pagrinda (Tidikis, 2001). Saviugdos reik§mé iSryskéja siekiant iSmokti
rapintis fizine ir psichine sveikata (Vydanas, 1991, 1993; Kuzmickas, 2001; Zulumskyteé,
2004; Prasad, 2005), lavinti emocinj (Goleman, 2008; Neale ir Spencer-Arnell, 2008) ir
intuityvyji (Seligman ir Kahana, 2009; Kahneman ir Klein, 2009; Peirce, 2013) intelekta,
ugdyti dvasinj Zmogaus pasaulj (Aramaviciate, 2005; Lukosiené, 2007), gerinti socialinius
santykius su iSorine aplinka (Jovaisa, 2009).

Modernioje visuomenéje, kurioje dominuoja inovacijy ir technologiné pazanga, in-
tensyvus gyvenimo ritmas (Robinson, 2011; Kauts ir Neelam, 2012), i$ryskéja didziulis
poreikis iSmokti valdyti stresa ir pasiekti vidinj balansa (Prasad, 2005; Shruti ir kt., 2013).
Saviugdai kaip emocinio intelekto ugdymui skiriamas nepakankamas démesys seimose
ar $§vietimo institucijose, todél neretai suaugusieji, neturédami kryptingos saviugdos pa-
grindy, ir yra priversti ieskoti individualiy saves pazinimo bei neigiamy emocijy valdymo
buady (Spurga, 1998, 2000; Goleman, 2008; Neale ir Spencer-Arnell, 2008).

Pasak A. Petrulytés (2001), ugdymo jstaigai iSkyla dvejopas uzdavinys: iugdyti ne
tik i$silavinusius asmenis, bet ir karybiskus, t. y. gebancius diskutuoti ir abejoti, kritiskai
ir laisvai mastyti, gebancius ne tik prisitaikyti prie nuolatinés kaitos, bet ir daryti jtaka
naujomis idéjomis arba darbais ir kartu praturtinti Zmoniy dvasinj bei materialinj pa-
saulj. Saviugdos galimybés padeda lavinti vidines galias (Kardelis ir Levickiené, 1999;
Cox, 2002; Rami, 2015) bei atskleisti asmens kurybinj potenciala (Gardner, 1997; Edel-
son, 1999; Adamoniené, 2002; Autukeviciené, 2007), kuris priklauso nuo jo gebéjimo
save pazinti (Jonutyté ir Rekis, 2009; Aleknaité-Beliauskiené, 2013) bei pagal vidines sa-
vybes, gabumus ir talentus gebéti nusistatyti aukstesnius ir autentiskus gyvenimo tikslus
(Prasad, 2005; Zuzeviciuté, 2006), apsibrézti tobuléjimo kryptj bei budus - tam tikslui
pasitelkiant saviugdos galimybes. Taciau pazymima, kad ugdymo metodai dazniausiai
skirti ugdyti Zzmogaus protg, o ne dvasia: Siuolaikiné $vietimo sistema orientuota j Zmo-
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gaus mastymo lavinima, o didziulis intuicijos potencialas yra ignoruojamas (Raami,
2015).

Saviugdos aktualumas i$rys$kéja ir kiek platesniame socialiniame kontekste: atsizvel-
giant i tai, kad moderni visuomené pernelyg orientuota j materialiniy vertybiy turéjima
(Fromm, 2005) ir kaupima bei nesibaigiantj malonumy tenkinimg ar vartojima (Bauman,
2011), kyla grésmé asmenybés tapatumui ir sveikos vertybinés sistemos stabilumui islaiky-
ti, atsiveria keliai dvasiniam degradavimui (Kauts ir Neelam, 2012; Himanianand, 2012).
Pasak C. G. Jung, ,,zmogaus intelektas pasieké milzinisky laiméjimy, o dvasios namai su-
griuvo“ (2015, p. 21). Zmogus yra ne tik fizinis kiinas, bet ir dvasiné biitybé (Kuzmickas,
2001; Jovaisa, 2009), todél svarbu ugdyti samone bei lavinti kritinio mastymo gebéjimus
(Bulajeva, 2007; Dattner ir Hogan, 2011; Vaivada, 2014), kad asmuo suvokty iskreiptus
modernios visuomenés standartus, suprasty gyvenimo prasmés klausimus bei puoseléty
aukstesnio — dvasinio ir moralinio - lygmens vertybes (Prasad, 2005; Aramaviciaté, 2005;
Lukosiené, 2007). Tai skatinty ne tik individualia, bet ir visuomenine pazanga (Scheller,
1973). Asmenybés ugdymo sampratos edukaciniame kontekste vertinimas yra ganétinai
siauras, o tai formuoja saviugdos poreikj. Saviugda padeda spresti ne tik dabartines zmo-
gaus kasdienio gyvenimo problemas, bet ir formuoja naujas savybes, jgudzius bei vertybes
kaip pagrindg brandesniam ir atsakingesniam pozZiariui j nuolatinj saves ugdyma.

Temos istirtumas. Suaugusiyjy saviugda skirtingais aspektais analizuoja Lietuvos
ir uzsienio mokslininkai. Placiausiai saviugdos reiskinj Lietuvoje analizavo J. Lauzikas
(1963), S. Salkauskis (1992, 2012), Vydinas (1993, 2009, 1936/2013), V. Spurga (1998,
1999, 2000), T. Bulajeva (2000, 2007), R. Baubliené (2003), A. Zulumskyté (2004, 2007,
2010), D. Lukosiené (2007), L. Jovaisa (2009, 2010), L. Jonutyté (2009), L. Poskaité (2011),
S. Vaivada (2012, 2013, 2014, 2015) ir kt. Tyrinéti saviugdos kaip asmenybés tobulinimo
aspektai i$skiriant valios ugdyma (Lauzikas, 1963; Grabauskiené, 2003; Virbaliené, 2003;
Uzdila ir Palujanskiené, 2005), dvasiniy vertybiy puoseléjimg (Zulumskyté, 2004; Luko-
$iené, 2007), sveikos gyvensenos jgiidziy ir vidiniy galiy lavinima (Vydanas, 1993; Pos-
kaité, 2011). Uzsienio $aliy tyréjai saviugdos reiskinj dazniau analizuoja siedami jj su au-
tonominiu mokymusi formalaus $vietimo kontekste: A. Tough (1971); L. M. Guglielmino
(1977; 2008, 2013); C. Kasworm (1983); S. D. Brookfield (1984, 1998, 2005, 2000, 2012); G.
Brockett ir R. Hiemstra (1991); G. Brockett (1982, 2000); B. J. Zimmerman (2001, 2002);
B. E Cox (2002), M. Gibbons (2002), B. E. Amey (2008), S. Hase (2009) ir kt. Kiti moks-
lininkai tyrinéjo saviugdos sasajas su sgmoningumo bei kritinio mastymo ugdymu (Bro-
okfield, 1984, 1998, 2005, 2000, 2012; Dattner ir Hogan, 2011), karybiskumu (Cox, 2002),
emocinio intelekto ugdymu (Muller, 2007; Goleman, 2008), patirtiniu mokymusi (Amey,
2008)ar gyvenimo kokybe (Brockett, 1982; East, 1986). Saviugdos tyrimy pobudis vari-
juoja pagal tirlamyjy amziaus grupes: paaugliy (Spurga, 1998; Gibbons, 2002; Virbaliené,
2003; Jonutyté ir Rekis, 2009; Klaniené, 2009), suaugusiyjy (Bulajeva, 2001; Adamoniené,
2002; Survutaité ir Zalyte, 2006; Autukeviciené, 2007; Zulumskyte, 2007, 2010), senyvo
amziaus zmoniy (Curry, 1983; Diaz, 1988; Zulumskyté, 2004).

Tyrimo problema. Saviugda edukologiniu pozitiriu gali bati suvokiama kaip tam
tikra ugdymosi priemoné (metodas, biidas) konkrec¢iam saviugdos tikslui pasiekti arba
kaip samoningas ir kryptingas ugdymosi procesas, vedantis prie pagrindinio siekinio ar
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rezultato - t. y. holistinio asmenybés ugdymosi, vystymosi, brandos (Oddi, 1986; Brockett
ir Hiemstra, 1991; Baubliené, 2003; Autukevidiené, 2007; Tereseviciené ir kt., 2012; Vai-
vada, 2015). Visgi iki $iol saviugdos fenomenas yra tyrinétas daugiau gretinant jji tik su
fizine saviugda (Dadelo, 2000; Tubelis, 2001; Ivaskiené, 2007; Medonis ir Blauzdys, 2012),
asmeninés saviraiskos galimybémis (Jonutyté ir Rekis, 2009; Aleksandravi¢ius ir Zukovs-
kis, 2011), savivaldziu mokymusi (Kvedaraité, 2009; Juodaityté, 2010; Bartkeviciené, 2010;
Petra$ianaité, 2012), testiniu profesiniu mokymusi (Andrikiené ir AnuZiené, 2006; Juo-
zaitis, 2008; Subotkeviciené ir Stanaitis, 2011), savaiminiu mokymusi (Sliogeriené, 2009;
Burksaitiené, 2010). Atkreiptinas démesys, jog suaugusiyjy saviugdos kaip savarankisko
mokymosi samprata placiausiai tyrinéta formaliojo $vietimo kontekste (Virbaliené, 2003;
Survutaité ir Zalyté, 2006; Autukeviciené, 2007) pabréziant saviugdos igiidziy bei mo-
kymosi kompetencijos lavinimo svarbg studenty mokymosi rodikliy augimui. Moksliné
$altiniy analizé rodo, jog yra nedaug tyrimy (Jonutyté ir Rekis, 2009; Klaniené, 2009; Pos-
kaité, 2011; Linkaityté ir kt., 2011; Vaivada, 2015), atskleidZianciy saviugdos sasajas su
neformaliu §vietimu.

Saviugda kaip samoningas bei kryptingai paties zmogaus valdomas saves pazinimo
procesas, nukreiptas j visapusiska asmenybés tobulinimg, yra svarbi brandzios asme-
nybés tapsmui (Oddi, 1986; Baubliené, 2003; Autukeviciené, 2007; Tereseviciené ir kt.,
2012; Vaivada, 2012, 2015). Taciau stokojama empiriniy tyrimy, atskleidzianciy suau-
gusiyjy saviugdos kaip visapusisko asmenybés tobuléjimo edukacinj procesg. Moksli-
ninky poziariu (Brockett ir Hiemstra, 1991; Spurga, 1998, 2000; Bitinas, 2004; Bula-
jeva, 2007; JovaiSa, 2009; Dattner ir Hogan, 2011) samoningumas tampa pagrindiniu
veiksniu suaugusiyjy saviugdos procese. Transformuojantj mokymasi tyre mokslininkai
(Freire, 1984; Kegan, 1982, 2000; Mezirow, 1997, 2003; Taylor, 1997, 2008; Bulajeva,
2007) nurodo, kad tam tikros gyvenimo patirtys ar jvykiai sukelia esminiy mastymo
poky¢iy bei suvokimo apie save ir pasaulj prasmiy transformacija, taciau nepavyko rasti
tyrimy, kaip sgmoningumo virsmas veikia suaugusiyjy saviugdos procesg ir ugdymosi
budy pasirinkimus, kaip prisideda prie akivaizdaus asmenybés tobuléjimo arba kitaip —
transformacijos. Atsizvelgiant | tai, Siame disertaciniame darbe keliamas pagrindinis
probleminis klausimas: kas badinga suaugusiyjy saviugdos kaip transformuojancio
ugdymosi patyrimui?

Papildantys klausimai yra:

» Kokios suaugusiyjy gyvenimo patirtys ir / ar naujos suvokimo prasmés sukuria

paskatas saviugdos praktiky kryp¢iy pasirinkimui?

 Kaip suprantamas ir jprasminamas saviugdos fenomenas?

« Kaip vystosi saviugdos procesas sgmoningumo transformacijos kontekste?

Tyrimo objektas — suaugusiyjy saviugdos kaip transformuojancio ugdymosi fenome-
no patyrimas ir sgmoningumo kitimas saviugdos procese.

Nors iki siol yra ,,diskutuojama, ar atliekant kokybinius tyrimus uztenka formuluoti
pagrindinj ir papildanciuosius tyrimo klausimus® (Creswell, 2009, p. 123), ar reikalinga
taip pat iSsikelti tyrimo tiksla. Vis tik vadovaujantis klasikiniu poziiriu, pabréziama, jog
$io darbo tikslas — aprasyti suaugusiyjy saviugdos kaip transformuojancio ugdymosi fe-
nomeno esme, atskleidziant jo dinamikos patyrima bei iliustruojant ji tyrimo dalyviy in-
terpretavimo prasmémis.
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Tyrimo teorinis-filosofinis pagrindas. Siame darbe saviugda suprantama kaip asme-
nybe transformuojantis ugdymasis, todél saviugdos fenomenas tiriamas dviejy teoriniy-
filosofiniy pozitriy kontekste. Pirma, pasirinkta transformuojancio mokymosi teorija (Me-
zirow, 1991, 1995, 1997, 2003; Kegan, 1982, 2000; Dirkx, 1997, 1998, 2006; Taylor, 1997,
2008; Cranton ir kt., 2003, 2004; Merriam, 2004; Gunnlaugson, 2005, 2007; Bulajeva, 2007
ir kt.), kuri apras$o suaugusiyjy mokyma(si) atskleidZiant, kaip suvokimo prasmiy poky¢iai
skatina ne tik asmenybés tobuléjimo pokyc¢ius individualiu ir socialiniu lygmeniu, bet ir
sukuria prielaidas vidinei asmenybés transformacijai. Antra, pasirinkta Ryty ugdymo filo-
sofija (Gandhi, 1962, 1964; Krishnamurti, 1963, 1974, 1981, 1983, 2000; Radhakrishnan,
1994; Vivekananda, 1999, 2000, 2003, 2008; Tagore, 2008; Aurobindo, 2010 ir kt.), patei-
kianti holistinés saviugdos, orientuotos i fizinj, psichinj ir dvasinj vystymosi lygmenis,
praktiky gaires, kuriy esminé Serdis yra auk$¢iausio sgmoningumo ugdymas, ir tikslas —
asmenybés transformacija ir Zmonijos evoliucija.

Tyrimo metodologinés nuostatos. Tyrimuy, atskleidzianc¢iy saviugdos kaip visapu-
sisko asmenybés tobuléjimo procesa, stoka lémeé tai, kad pasirinkta kokybinio tyrimo pa-
radigma, padedanti pazinti ir suprasti zmogiskaja patirtj bei socialine tikrove, atskleisti
individualios patirties atvejy subjektyvia prasme ir interpretacija neatskiriant jy nuo kon-
teksto (Gadamer, 1959/1988; Creswell, 2007; Bitinas ir kt., 2008; Merriam, 2009). Siekiant
suprasti ir apra$yti zmoniy iSgyventas patirtis apie patiriamg fenomeng konkre¢iame kon-
tekste bei isryskinti jo esme (Schutz, 1962, 1988; van Manen, 1984, 1997; Moustakas,
1994; Vivilaki, 2008; Smith ir kt., 2012) suaugusiyjy saviugdos fenomenui atskleisti taikyti
interpretacinés fenomenologinés tyrimo strategijos elementai. Si metodologiné prieiga lei-
dZia lengviau suprasti, kaip Zmogus suvokia, interpretuoja ir jprasmina savo pasaulj bei
kuria prasmes patiriamo fenomeno kontekste, pasitelkdamas savirefleksija (Smith, 2010).

Duomeny rinkimo metodas: pusiau struktaruotas interviu (Moustakas, 1994; Creswell,
2007; Smith ir kt., 2009; Aspers, 2009; Denscombe, 2012). Atlikta tiksliné tyrimo dalyviy
atranka (Lincoln ir Guba, 1985; Moustakas, 1994; Patton, 2002; Creswell, 2009; Zydziti-
naité ir kt. 2006; Rupsiené, 2007). Tyrimo duomenims apdoroti taikytas teminés analizés
metodas, tinkantis analizuoti socialinius rei$kinius atskleidZiant tyrimo dalyviy patirtis,
susiejant jas su socialiniu kontekstu bei to pagrindu isskiriant kiek subtilesnes, latentines
prasmes ar reik§mes temose iliustruojant jas teminiame zemélapyje (Boyatzis, 1998; Jofte
ir Yardley, 2004; Fereday ir Muir-Cochrane, 2006; Braun ir Clark, 2006, 2013; Guest ir kt.,
2012; Vaismoradi, 2013).

Darbo naujumas ir reik§mé. Sio darbo mokslinj naujuma ir teorinj reikiminguma
atskleidzia tai, jog yra konceptualizuota suaugusiyjy saviugdos samprata bei atskleistas
holistinis suaugusiyjy saviugdos kaip transformuojancio ugdymosi fenomenas pateikiant
saviugdos pradzios konteksta, motyvus, saviugdos proceso ypatumus, inovatyviy saviug-
dos praktiky jvairove, iliustruojant jas realiomis tyrimo dalyviy patirtimis. Tyrimas taip
pat padeda suprasti saviugdos fenomeng i§samiai aprasant suaugusiyjy sgmoningumo ki-
tima saviugdos procese ir asmenybe transformuojancius poky¢ius. Taip pat darbui budin-
gas praktinis pritaikomumas, nes pasitelkiant aprasytas saviugdos praktikas pateikiamos
gairés suaugusiems kaip ugdyti save.
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Darbo struktira ir apimtis. Darbg sudaro jvadas, keturios dalys, i$vados, rekomen-
dacijos, literattiros sgrasas ir priedai. Disertaciniame darbe pateiktos 6 lentelés, 10 paveiks-
ly, 6 priedai. Darbo apimtis — 214 puslapiy, literataros sarase — 445 pozicijos.

I$vados

1. Saviugdos kaip edukacinio proceso samprata remiasi dviem pozitriais: placigja pra-
sme saviugda suprantama kaip bendras asmenybés tobulinimo procesas arba siaurgja
prasme saviugda prilygsta metodui, padedanciam pasiekti konkrecius gyvenimo tiks-
lus. Saviugdos kryptys yra orientuotos j fizinio, psichinio ir dvasinio lygmens asmeny-
bés ugdyma pasitelkiant savisvietos, savimoneés, savistabos, savianalizés bei savikon-
trolés saviugdos budus.

2. Transformuojantis mokymasis kaip holistinis ir visag gyvenimg trunkantis procesas
atskleidzia suaugusiyjy saviugdos pradzios konteksta bei pradinius jos etapus, kuo-
met didziausi pokyciai vyksta mastyme. Pasikeitus vidinéms suvokimo prasméms ir
pasauléZiarai apie save ir pasaulj, formuojasi kitokie asmenybés ugdymosi tikslai ir
motyvai, sukuriamos prielaidos ekologiniam sgmoningumui ugdytis bei kardinaliems
pokyciams politiniu ar socialiniu lygmeniu. Pagrindiniai efektyvaus transformuojan-
¢io mokymosi proceso veiksniai tampa asmens branda ir tvirtas pasirengimas keistis
bei savarankiskos valios pastangos ugdytis.

3. Ryty ugdymo filosofija papildo egzistencializmo ir fenomenologijos idéjas apie buties
patyrima ir jprasminima, postmodernizmo ir kritinés pedagogikos idéjas apie susve-
timéjusios ir vartotojiskos visuomenés neigiama jtaka asmenybés vystymuisi bei kri-
tinés samoneés plétote, taip pat idealizmo ir fenomenologinés etikos idéjas apie auks-
¢iausios moralés bei vertybiy ugdyma ir akcentuoja holistine saviugdos samprata.

4. Tyrimo dalyviy patirtys rodo, jog suaugusiyjy saviugda — kryptingas asmenybés ug-
dymasis ir savikiira, orientuotas j samoningg asmenybés transformacija fiziniu, psichi-
niu, dvasiniu ar socialiniu lygmeniu per kasdienio sgmoningumo didinimg bei vidiniy
galiy atskleidimg, asmens mastymo ir elgsenos jprociy keitima formuojant asmenine
gyvenimo filosofijg, kas padeda islaikyti gerg sveikata ir vidine harmonijg, sékmingai
atlikti kasdienes uzduotis bei jprasminti gyvenima judant dvasinés brandos link.

5. Paskatos uzsiimti saviugda kyla dél suaugusiujy prigimtinio poreikio ir pomégio nuo-
lat tobuléti arba dél transformuojanciy vertybiniy jZvalgy, susijusiy su kritinémis gy-
venimo patirtimis kaip revoliuciniai poky¢iai Salyje, skaudzios asmeninio gyvenimo
patirtys, nejprasti dvasiniai i$gyvenimai, stagnacijos profesinéje veikloje pajauta arba
netikétos jzvalgos apie egzistuojancius materialios visuomenés standartus suvokiant,
kad svarbu ne tik lavinti profesines kompetencijas siekiant materialiy pasiekimy, bet
ir batina tobulinti dvasinj pasaulj.

6. I8ryskéja du pagrindiniai — komfortabilus ir diskomfortabilus — saviugdos kontekstai,
skatinantys skirtingus saviugdos praktiky pasirinkimo motyvus. Suaugusieji, jau¢ian-
tys vidinj disbalansa, susijusj su nepalankiomis aplinkybémis, saviugdai iesko kom-
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fortabilios aplinkos ir vidinés harmonijos poreikj tenkinan¢iy saviugdos budy, o jau-

¢iantys nepasitenkinimg dél asmenybés augimo - iesko saves i$bandymo saviugdos

bady, neatsizvelgdami j tai, ar $ie yra komfortabilas. Diskomforta keliancios kritinés
gyvenimo patirtys ir nepalankios aplinkybés:

o sukuria prielaidas vystytis saviugdai kaip transformuojanc¢iam ugdymuisi, nes
vyksta asmenybés vertybinés sistemos pokyciai, nulemiantys saviugdos praktiky
pasirinkimus;

o skatina analizuoti nepasitenkinima kelianc¢ias priezastis ir ieskoti jose gilesnés
prasmes, o netikétos jzvalgos atsiradimas lemia gyvenimo vertybiy bei tiksly per-
svarstyma ir stiprina viding motyvacija samoningai ir kryptingai saviugdai.

7. Atskleisti pagrindiniai suaugusiyjy saviugdos motyvai: geros savijautos poreikis ir nuo-
latinio tobuléjimo poreikis. Fiziniu lygmeniu saviugdos poreikiai susiformuoja dél noro
gerinti sveikatg ir turéti patrauklia i$vaizda, psichinio lygmens poreikiai formuojasi
kuomet Zmogus siekia geriau pazinti save, ugdyti savo mastyma ir valdyti emocine
savijautg. Poreikis pazinti dvasinj pasaulj, iSreiksti save siekiant vidinés harmonijos
atsiranda dvasiniu lygmeniu. Ne maziau svarbis socialinio lygmens poreikiai, susij¢
su bendravimo jgidziy tobulinimu ir poreikiu padéti kitiems.

8. Suaugusiyjy saviugdos kaip transformuojancio ugdymosi procesq sudaro keturi etapai:

o jsitraukimo etapas, kuomet svarbiausi yra vidinés motyvacijos, sgmoningumo,
brandos ir savanoriskumo veiksniai;

o eksperimentavimo etapas, siejamas su atvirumu naujam suvokimui, tikéjimu dva-
siniu pasauliu, poreikiu i$bandyti saviugdos praktiky jvairove su skirtingais mo-
kytojais;

o praktikavimo etapas, kuriame pagrijsta saviugdos ziniy pritaikymo praktikoje, va-
dovaujantis mokytojy rekomendacijomis, taip pat savidisciplinos ne tik jveikiant
save, bet ir atsispiriant nepalankiam i$orinés aplinkos poveikiui, svarba;

o meistriskumo etapas, kurio svarbiausi veiksniai — holistinis pozitris j saviugda, sa-
viugdos ir materialaus gyvenimo tiksly darna bei saviugdos ziniy ir praktikos sklai-
da siekiant padéti kitiems bei platesniame kontekste skatinti visuomenés pazangg.

9. Saviugdos kaip transformuojancio ugdymosi praktikos kryptys apima fizinj, psichinj,
dvasinj (suaugusiyjy santykio su savimi tobulé¢jimas) ir socialinj (santykio su iSorine
aplinka teigiamas realizavimas) lygmenis. Fizinio lygmens saviugda dazniausiai yra susi-
jusi su samoningu kasdienio gyvenimo jprociy keitimu siekiant pagerinti fizine savijauta
arba i8laikyti gerg sveikatg. Psichinio lygmens saviugdos kryptis yra orientuota j kasdie-
nio sgmoningumo ir emocinio intelekto ugdymasi. Dvasinio lygmens saviugdos prakti-
kos yra nukreiptos j vidinio pasaulio atskleidimg ir ugdymasi bei gebéjima pasinaudoti
energetiniais savigydos badais. Socialinio lygmens saviugdos kryptys skirtos palengvinti
komunikacija socialinéje aplinkoje kei¢iant asmeninj pozitrj, vertybes ir elgsena.

10. Saviugdos praktikos padeda suaugusiesiems islaikyti gera sveikatg ir aukstg energin-
gumo lygj, subalansuoti emocijas, didinti samoninguma bei proto koncentracijg, ge-
riau pazinti samonés energetiniy dimensijy galias bei to pagrindu atskleisti kiirybinj
potenciala. Saviugdos déka puoseléjamos naujos dvasinés vertybés, kas gerina santy-
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kius su aplinkiniais Zzmonémis bei skatina jprasminti gyvenimo reiskinius dvasiniu
lygmeniu.

Rekomendacijos

Aukstosioms mokykloms:

Parengti pasirenkamajj ,,Holistinés suaugusiyjy saviugdos praktikumo® bakalauro
studijy modulj, kurio tikslas — ne tik suteikti studentams ziniy apie galimus saviug-
dos kryptis fiziniu, psichiniu ir dvasiniu lygmeniu, bet ir lavinti praktinius saviugdos
igadzius.

Organizuoti kvalifikacijos tobulinimo mokymus aukstyjy mokykly déstytojams sutei-
kiant Ziniy apie sveikos gyvensenos bei asmenybés ugdymosi budus, kas paskatinty ne
tik pritaikyti saviugdos Zinias asmeniniame bei profesiniame gyvenime, bet ir perduoti
savo zinias studentams universitete.

Saviugdos mokytojams:

Sudominti besimokanciuosius saviugdos galimybémis, suteikti Ziniy apie proto veiki-
mo principus i$rySkinant Zmogaus atsakomybe ir gebéjimus vystyti vidinj potencial,
savistaba ir savirefleksija kei¢iant mastymo procesus ir formuojant bazinius jsitikini-
mus bei vertybine sistema.

Transformuojantis vertybinei Zmogaus sistemai, mokytojo vaidmuo sumazéja, todél
vélesniuose saviugdos etapuose mokytojui svarbu uztikrinti periodines supervizijas
reflektuojant saviugdos patirtj bei padedant spresti kilusius sunkumus.

Bendrojo ugdymo mokykloms:

Integruoti saviugdos mokymo temas j dorinio, socialinio, meninio, kino kultaros,
sveikatos, gyvenimo jgudziy ugdymo programas ir suteikti mokiniams ziniy apie ga-
limus saves pazinimo, vidiniy galiy lavinimo ir pagalbos sau badus siekiant ne tik
gerinti mokymosi rezultatus, bet ir atskleisti vidinius talentus.

Organizuoti kvalifikacijos tobulinimo mokymus bendrojo lavinimo mokykly moky-
tojams suteikiant Ziniy apie sveikos gyvensenos ir asmenybés ugdymosi badus, kas
paskatinty ne tik pritaikyti saviugdos Zinias asmeniniame bei profesiniame gyvenime,
bet ir perduoti savo zinias mokiniams.

Tyréjams:

Rekomenduojama atlikti kokybinés paradigmos tyrimus siekiant i$samiau istirti kie-
kviena i§ tyrime minéty saviugdos praktikos kryp¢iy ir atskleisti jy edukacinj procesa
ir jy praktine reik§me.

Rekomenduojama atlikti kiekybinés paradigmos tyrimus siekiant statistiskai pagristi
tyrime minéty saviugdos fenomeno parametrus platesniame socialiniame kontekste.
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Summary

INTRODUCTION

The Relevance of the Topic. Education system objectives in the contest of education
are focused on the intellectual capital development of the learning individuals in most
cases (Bordo, 1987; Clark, 2001; Aleknaité — Bieliauskiené, 2011; Kauts and Neelam, 2012;
Raami, 2015) in order to meet social and economic needs of the market. Education equals
educational environment in the modern world where the biggest focus remains set on
mechanical preparation of the specialists (Kauts and Neelam, 2012) and on professional
development (Survutaité and Zalyté, 2006; Autukevi¢iené, 2007; Brookfield, 2012; Gu-
glielmino, 2013) in pursuance to help adaptation of an individual to the constantly chan-
ging society (Robinson, 2011).

Thus, according to the scientist, the main objective of an education is being forgot - to
develop an overall educated and conscious personality (Kauts and Neelam, 2012; Aleknai-
té-Bieliauskiené, 2013) by leading him/her towards a purposeful maturity that would be
able not only take care of themselves economically, would be able to carry out the tasks of
life successfully, but would have a strong character and a stable base of humanistic values
(Tidikis, 2001). The value of conscious self-development [CSD]'* reveals itself when lear-
ning to take care of physical and psychological health (Vydanas, 1991, 1993; Kuzmickas,
2001; Zulumskyté, 2004; Prasad, 2005), when developing emotional (Goleman, 2008; Ne-
ale and Spencer-Arnell, 2008) and intuitive (Seligman and Kahana, 2009; Kahneman and
Klein, 2009; Peirce, 2013) intellect, when developing spiritual world of a human (Arama-
viciaté, 2005; Lukosiené, 2007) and when improving social relationships with the external
environment (Jovaisa, 2009).

In the modern society which is dominated by innovations, technological progress and
an intense rhythm of life (Robinson, 2011; Kauts and Neelam, 2012) a strong need of
learning to manage stress and achievement of inner balance is highlighted (Prasad, 2005;
Shruti et al., 2013).

As an insufficient attention to the self-development as the development of emotional
intelligence at the families or educational institution is paid, the adults without having a
framework of purposeful self-development are often forced to seek individual ways of self-
cognition and management of negative emotions (Spurga, 1998, 2000; Goleman, 2008;
Neale and Spencer-Arnell, 2008).

127 There are several definitions in English: self-training, self-directed learning, self-education, directed
self-improvement, self-help, self-enhancement, self-management, guided self-help, self-building,
self-efficiency, etc., but in this study it will be used a concept of “conscious self-development” [CSD]
as equivalent to describe the holistic and long term process of conscious and directed personality
building and improvement.
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According to A. Petrulyté (2001) the educational institution must face a double chal-
lenge: to nurture not only educated personalities, but creative personalities too and that
means — personalities able to dispute and query, think in a critical and in a free manner,
able not only to adapt themselves to a constant change, but able to influence by presen-
ting new ideas or works and able to enrich spiritual and material world of people. Con-
sequently the opportunities of self-development are helping in development of internal
powers (Kardelis and Levickiené, 1999; Cox, 2002; Rami, 2015) and in disclosure of the
personal creative potential (Gardner, 1997; Edelson, 1999; Adamoniené, 2002; Autukevi-
¢iené, 2007) that is depending on a capacity to know yourself (Jonutyté and Rekis, 2009;
Aleknaité-Beliauskiené, 2013) and on internal values, capacities and talents being able to
set higher and authentic goals of life (Prasad, 2005; Zuzeviciaté, 2006) and to define the di-
rection and methods of improvement through possibilities of conscious self-development.
It is noted however that the methods of education are dedicated to the development of the
human mind but not development of the soul in most of the cases: the modern education
system is oriented at the development of human thinking while an immense potential of
an intuition is being ignored (Raami, 2015).

The relevance of CSD is exposed in a bit wider — social — context too: considering
the fact that modern society is too much orientated into “possession” of material values
(Fromm, 2005) and accumulation, endless satisfaction of pleasures or “use” (Bauman,
2011), the threat to the stability maintenance of personal identity and healthy value system
emerges that leads to the spiritual degradation (Kauts and Neelam, 2012; Himanianand,
2012).

According to C. G. Jung, “the human intelligence has achieved vast obtainment while
the house of soul has tumbled down” (2015, p. 21). As a human being is not a physical body
only, but a spiritual being too (Kuzmickas, 2001; Jovaisa, 2009), it is important to develop
the consciousness and to train the abilities of critical thinking (Bulajeva, 2007; Dattner
and Hogan, 2011; Vaivada, 2014) so that the person would perceive distorted standards
of the modern society, would comprehend the meaning of life queries and would cherish
the values of a higher - spiritual and moral - level (Prasad, 2005; Aramaviciaté, 2005;
Lukosiené, 2007) what would stimulate not only individual, but social progress as well
(Scheller, 1973). Therefore evaluation of personality development concept in the educatio-
nal context is quite narrow and this forms the need of self-development. Self-development
helps solving not only current human problems of everyday, but it forms the new qualities,
skills and values as a base of a more mature and more responsible approach of a constant
conscious self-development.

The Studies of the Topic. The CSD of adults is explored by Lithuanian and foreign
scientists in different aspects. The phenomenon of CSD in Lithuania in a most compre-
hensive manner has been analyzed by J. Lauzikas (1963), S. Salkauskis (1992, 2012), Vy-
danas (1993, 2009, 1936/2013), V. Spurga (1998, 1999, 2000), T. Bulajeva (2000, 2007),
R. Baubliené (2003), A. Zulumskyté (2004, 2007, 2010), D. Lukosiené (2007), L. Jovai$a
(2009, 2010), I. Jonutyté (2009), L. Poskaité (2011), S. Vaivada (2012, 2013, 2014, 2015)
and others. The aspects of CSD as personality improvement has been studied marking
out nurture of volition sense (Lauzikas, 1963; Grabauskiené, 2003; Virbaliené, 2003; Uz-
dila and Palujanskiené, 2005), cherishing of spiritual values (Zulumskyté, 2004; Lukosie-
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né, 2007), development of healthy lifestyle skills and internal strength (Vydanas, 1993;
Poskaité, 2011). Meanwhile foreign researchers are analyzing the phenomenon of CSD
by linking it with the autonomous learning in the context of formal education: A. Tough
(1971); L. M. Guglielmino (1977, 2008, 2013); C. Kasworm (1983); S. D. Brookfield (1984,
1998, 2005, 2000, 2012); G. Brockett and R. Hiemstra (1991); G. Brockett (1982, 2000);
B. J. Zimmerman (2001, 2002); B. F. Cox (2002), M. Gibbons (2002), B. E. Amey (2008),
S. Hase (2009) and others. Other scientists studied the connection of CSD with the cons-
ciousness raising and critical thinking (Brookfield, 1984, 1998, 2005, 2000, 2012; Dattner
and Hogan, 2011), creativity (Cox, 2002), training of emotional intelligence (Muller, 2007;
Goleman, 2008), experiential learning (Amey, 2008) or quality of life (Brockett, 1982; East,
1986). The nature of CSD research varies according to the age groups: teenagers (Spurga,
1998; Gibbons, 2002; Virbaliené, 2003; Jonutyté ir Rekis, 2009; Klaniené, 2009), adults
(Bulajeva, 2001; Adamoniené, 2002; Survutaité ir Zalyté, 2006; Autukeviciené, 2007; Zu-
lumskyteé, 2007, 2010), people of elderly age (Curry, 1983; Diaz, 1988; Zulumskyté, 2004).

The Scientific Research Problem. In the educational approach CSD can be seen as a
certain self-education tool (method, technique) for the achievement of an individual CSD
objective or as a conscious and purposeful self-education process which is leading to the
main objective or result — that is, holistic education, development and maturity of the per-
sonality (Oddi, 1986; Brockett and Hiemstra, 1991; Baubliené, 2003; Autukeviciené, 2007;
Tereseviciené et al., 2012; Vaivada, 2015). However until now the phenomenon of CSD has
been studied by comparing it more to the physical development (Dadelo, 2000; Tubelis,
2001; Ivagkiené, 2007; Medonis and Blauzdys, 2012), opportunities of personal expression
(Jonutyté and Rekis, 2009; Aleksandravi¢ius and Zukovskis, 2011), autonomous learning
(Kvedaraité, 2009; Juodaityté, 2010; Bartkevic¢ieng, 2010; Petrasitinaité, 2012), continuing
vocational training (Andrikiené and Anuziené, 2006; Juozaitis, 2008; Subotkeviciené and
Stanaitis, 2011) and spontaneous learning (Sliogeriené, 2009; Burksaitiené, 2010). Again,
noteworthy that conception of adults’ CSD as an independent studying has been studied
in the contest of formal education most widely (Virbaliené, 2003; Survutaité and Zalyte,
2006; Autukeviciené, 2007) by highlighting the importance of CSD skills and learning
competence practice for the growth of student learning indicators. Analysis of the scienti-
fic sources shows that there are not so many researches (Jonutyté and Rekis, 2009; Klanie-
né, 2009; Poskaité, 2011; Linkaityté and others, 2011; Vaivada, 2015) revealing the links of
CSD with the informal education.

Self-development as a conscious and purposeful self-cognition process controlled by
the individual and directed to the overall development of a personality is important to
the conversion into a mature personality (Oddi, 1986; Baubliené, 2003; Autukeviciené,
2007; Tereseviciené et al., 2012; Vaivada, 2012, 2015). However, there is a lack of empi-
rical studies revealing the adult CSD as an educational process of an overall personality
improvement. According to the point of view of the scientists (Brockett and Hiemstra,
1991; Spurga, 1998, 2000; Bitinas, 2004; Bulajeva, 2007; Jovaisa, 2009; Dattner and Ho-
gan, 2011), consciousness is becoming the main factor in the self-development process
of adults. The scientists who researched the transformative learning (Freire, 1984; Kegan,
1982, 2000; Mezirow, 1997, 2003; Taylor, 1997, 2008; Bulajeva, 2007) are specifying that
certain life experiences or events are causing substantial changes in thinking and meaning
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transformation of perceptions'?® concerning themselves and the world, but the search of

the studies did not give any results about how the transformation of consciousness is affec-
ting the process of adult CSD and choices of self-education methods that are leading to the
significant personality development (or otherwise — transformation).

Considering the issues mentioned above, the following main problematic question is
raised in this dissertation: what is typical to adults’ CSD as to the experience of transfor-
mative learning?

Complementary questions are following:

o What experiences and new perceptive meanings of adults create incentives for the

choice of CSD practice orientations?

o How the phenomenon of CSD is being understood and what kind of sense is given

to it?

o How the process of CSD proceeds in the contest of consciousness transformation?

The Research Object — an experience of adult CSD as transformative learning pheno-
menon and change of consciousness in the process of CSD.

Even if it is “discussed whether it is enough to formulate the main and complementary
questions in doing the qualitative research” (Creswell, 2009, p. 123) and if there is a need
to set the aim of the research. Thus far, following the classical approach, it is highlighted
that the aim of this research is to describe the essence of the phenomenon of adults CSD
as transformative learning revealing its dynamic experience and interpretation of the me-
anings of the survey participants.

The Theoretical Approaches. As the CSD is understood as a development transfor-
ming personality in this dissertation, the phenomenon of self-education is researched in
the context of two — theoretical and philosophical - approaches consequently. Firstly, the
theory of transformative learning has been chosen (Mezirow, 1991, 1995, 1997, 2003; Ke-
gan, 1982, 2000; Dirkx, 1997, 1998, 2006; Taylor, 1997, 2008; Cranton et al., 2003, 2004;
Merriam, 2004; Gunnlaugson, 2005, 2007; Bulajeva, 2007) as it describes the teaching and/
or learning of adults by revealing how the changes of perception are stimulating not only
the changes of personal improvement in social and individual levels, but creates precondi-
tions to the transformation of inner personality as well. Secondly, the philosophy of Eastern
education (Gandhi, 1962, 1964; Krishnamurti, 1963, 1974, 1981, 1983, 2000; Radhakris-
hnan, 1994; Vivekananda, 1999, 2000, 2003, 2008; Tagore, 2008; Aurobindo, 2010 et al.)
has been chosen as it presents the guidelines of practice of holistic CSDwhich is orientated
to the physical, mental and spiritual levels of development and the essential core of them
is the improvement of the supreme consciousness that leads to the transformation of a
significant evolution of individual and humanity.

The Methodological Approaches. The lack of researches that are revealing the CSD as
a process of overall personality improvement conditioned the choice of qualitative research
paradigm that helps to acknowledge and to understand the human experience and social
reality; to disclose the subjective meaning and interpretation of individual lived-experien-
ce cases without distinguishing them from their context (Gadamer, 1959/1988; Creswell,

128 Authors are using a term: “frame of reference”.

232



2007; Bitinas et al., 2008; Merriam, 2009). While seeking to understand and to describe
experiences of the phenomenon lived by individuals in a specific context and to high-
light its nature (Schutz, 1962, 1988; Van Manen, 1984, 1997; Moustakas, 1994; Vivilaki,
2008; Smith et al., 2012), the elements of interpretative phenomenological research strategy
has been applied for the disclosure of the adult CSD phenomenon. This methodological
approach allows easier understanding of how the individual understands, interprets and
gives a meaning to his world and creates the meanings in the context of the phenomenon
experiences through self-reflection (Smith, 2010).

The methods of data collection: semi-structured interview (Moustakas, 1994; Creswell,
2007; Smith et al., 2009; Aspers, 2009; Denscombe, 2012). There was a purposive sample of
participants in the survey completed (Lincoln and Guba, 1985; Moustakas, 1994; Patton,
2002; Creswell, 2009; ZydZitinaité et al., 2006; Rupsiené, 2007). Method of thematic ana-
lysis has been applied for processing of research data as it is suitable for analysis of social
phenomenon when revealing experience of research participants and linking them with
the social context and highlighting a bit more subtle, latent points or meanings in the
themes on the basis of them by illustrating them in the thematic map (Boyatzis, 1998; Jofte
and Yardley, 2004; Fereday and Muir-Cochrane, 2006; Braun and Clark, 2006, 2013; Guest
et al., 2012; Vaismoradi, 2013).

The Novelty and Significance of the Research. The scientific novelty and the theore-
tical significance of this dissertation is revealed by generally conceptualized perception of
an adult CSD and a holistic adult CSD as a transformative learning phenomenon is being
revealed by presenting the context and motives of initial CSD, the peculiarities of the CSD
process, the variety of innovative CSD practices by illustrating them with real lived-expe-
riences of research participants. This research helps to understand the phenomenon of
CSD as well by presenting a detailed description of adult consciousness transformation
in the process of CSD which leads to the variation of personality transformations. Also a
practical applicability is inherent to the dissertation by presenting the guidelines for adult
CSD by illustrating them with described CSD practices too.

The Structure and Volume of the Dissertation. The dissertation consists of intro-
duction, four parts, conclusions, recommendations, references and supplements. There
are 6 tables, 10 pictures, 6 annexes presented in this dissertation. The volume of this dis-
sertation is 214 pages, 445 positions presented in the references.

Brief overview of the chapters of the dissertation

Theoretical part of the dissertation is named ,, Theoretical Analysis of Adult Conscious
Self-Development Conception® and consists of two Subsections.

Subsection No. 1: ,,Concept of Conscious Self-Development as an Educational Process”.
There is a brief presentation of researches completed by Lithuanian and foreign scientists,
a broader analysis of CSD concept as an educational process is performed by distinguis-
hing the elements of CSD objectives, particularities and factors of the process, orientations
for CSD practice and structural elements of methods (Table No. 1).
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Table No. 1. Theoretical Highlights of Conscious Self-Development Conception (compiled by
the Author)

Features of CSD Structural elements of conscious
conception self-development [CSD] conception

Holistic Development of a Harmonious Personality (Vydinas, 1993;
Butkiené and Kepalaité, 1996; Pukelis, 1998; Zulumskyté, 2004; Lukosie-
né, 2007; Spurga, 2000).

Professional Development and Self-Realization (Oddi, 1986; Brockett
and Hiemstra, 1991; Bulajeva, 2001; Adamoninené, 2002; Survutaité and
Zalyté, 2006; Autukeviciené, 2007; Zulumskyté, 2007, 2010; Jonutyté and
Rekis, 2009).

Everyday Problem Solving (Butkiené and Kepalaité, 1996; Pukelis,
1998; McAuliffe and others, 2008).

A Need to Help Others (Zulumskyté, 2007; Jonutyté and Rekis, 2009;
Vaivada and others, 2012).

Inner Motivation (Tough, 1971; Gibbons and Phillips, 1982; Brockett
and Hiemstra, 1991; Cameron, 1997; Spurga, 2000; Zuzevi¢iate, 2006;
McAuliffe and others, 2008; Jonutyté and Rekis, 2009; Tereseviciené and
others, 2012; Vaivada, 2013).

Responsibility and Maturity (Brockett, 1983; Knowles, 1984; Brockett
and Hiemstra, 1991; Spurga, 1998, 1999, 2000; Zuzeviciuté, 2006; Zu-
lumskyté, 2007; Jonutyté and Rekis, 2009; Canning and Callan, 2010).
Consciousness and Purposefulness (Brockett and Hiemstra, 1991;
Spurga, 1998, 1999, 2000; Jovai$a, 2003; Baubliené, 2003; Dapkiené,
2006; Bulajeva, 2007; Dattner and Hogan, 2011; Vaivada, 2012, 2013,
2014, 2015).

Autonomy and Activity (Tough, 1971; Knowles, 1975, 1984; Jovai$a and
Vaitkevic¢ius, 1989; Hase and Kenyon, 2000, 2007; Pukelis and Savickie-
né, 2002; Baubliené, 2003; Zuzeviciateé, 2006; Juceviciené, 2007; Terese-
viciené and others, 2012).

Volition (Oddi, 1986; Spurga, 1998, 1999, 2000; Hase and Kenyon, 2000,
2007; Gibbons, 2002; Stonkus, 2002; Dapkiené, 2006; Zulumskyte, 2007;
Tereseviciené and others, 2012).

Educational and Socio-Cultural Environment (Taylor, 2000; Baublie-
né, 2003; Survutaité and Zalyté, 2006; Zulumskyté, 2007; Juozaitis, 2008;
Jonutyté and Rekis, 2009; Pogkaité, 2011; Skurvydas, 2011).

Duration of CSD: short-time (oriented to the specific objectives) or
long-time (orientation to the holistic personal improvement) (Spurga,
1998, 1999, 2000; Baubliené, 2003).

Types of CSD According to the Educational Nature: formal and infor-
mal (Zulumskyté, 2007).

Prevision of Self-Development Program: choice of self-development
directions and methods, prevision, implementation and evaluation of
resources (Knowles, 1975; Baubliené, 2003; Bitinas, 2004; Hase, 2009;
Cheng and others, 2010).

Objectives of
CSD

Factors of
CSD

Particularities of
CSD Process
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Skills Required: skills of autonomy and constant reflection on the pro-
cess of learning (Cameron, 1997; Hase and Kenyon, 2000, 2007; Stonkus,
2002; Malinauskas, 2003; Dattner and Hogan, 2011).

Importance of Teacher: (Hase and Kenyon, 2000, 2007; McAuliffe and
others, 2008; Cheng and others, 2010).

Development of Consciousness (Brookfield, 1993, 2000; 2012; Visoc-
kiené and Siauc¢iukéniené, 2000; Bulajeva, 2007; Dattner and Hogan,
2011; Ruskus and Sujeta, 2011; Sucylaité, 2011).

Formation of Character (Jovai$a and Vaitkevicius, 1989; Vydunas, 1993;
Spurga, 1998, 1999, 2000; Zimmerman and Schunk, 2001; Stonkus, 2002;
Baubliené, 2003).

Development of Emotional Intelligence (Spurga, 1998; Maceina, 2002;
Orientations for | Zuzevi¢iaté and Teresevi¢iené, 2007; Goleman, 2008; Neale and Spen-
CSD cer-Arnell, 2008; Bulotaité, 2009; Subotkevic¢iené and Stanaitis, 2011).
Development of Spiritual Values (Vydunas, 1949/2009; Butkiené and
Kepalaité, 1996; Pukelis, 1998; Kuzmickas, 2001; Lukosiené, 2007; Jovai-
$a, 2009).

Development of Internal Powers (Vydunas, 1936/2013; Butkiené and
Kepalaité, 1996; Gardner, 1997; Jovaisa, 2003; Tidikis, 2003; Zulumsky-
té, 2007; Jonutyté and Rekis, 2009; Kahneman and Klein, 2009; Sen and
Sharma, 2011; Raami, 2015).

Self-Education (Stonkus, 2002; Baubliené, 2003; Vaivada, 2013).
Self-Consciousness (Survutaité and Zalyté, 2006; Autukeviciené, 2007;
Methods of Jonutyté and Rekis, 2009; Teresevic¢iené and others, 2012).

CSD Introspection and Self-Analysis (Spurga, 1998; Jovaisa, 2001; Mali-
nauskas, 2003; Bulajeva, 2007; Dattner and Hogan, 2011).

Self-Control (Vydiinas, 1993; Spurga, 1998; Stonkus, 2002).

The concept of CSD as an educational process is based on two different approaches
when in the wider sense the CSD is understood as a process of general personal improvement
or in the narrow sense the CSD is equal to a method that is helping to achieve concrete goals
of life. Consequently, in this case the CSD according to the educational nature and dura-
tion of it can be formal and informal, long-term and short-term. For successful process of
CSD the factors of internal motivation, consciousness, autonomy and others are necessary.
The directions of CSD are orientated to the physical, mental and spiritual levels of per-
sonality development through the CSD methods like self-education, self-consciousness,
introspection, self-analysis and self-control.

Analysis of scientific literature shows that there is a lack of new empiric researches that
would be revealing the phenomenon of CSD, specific techniques and methods of adult
self-learning by which the CSD conception as of self-created harmonious personality is
related to the holistic education and development while seeking the evolution of conscio-
usness and maturity.

Subsection No. 2: ,,Theoretical-Philosophical Basis for Conscious Self-Development
Process®. This Subsection consists of three parts. The variety of theoretical and practical
approaches to a CSD is presented by discussing the CSD process in the contexts of trans-
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formative learning and Eastern philosophy of education in a wider manner. The trans-
formative learning sort of reveals the beginning context of adult CSD process and initial
stages of it while major changes are happening in the way of thinking: when the senses
of inner perceptions and outlook towards oneself and world changes, the different kinds
of objectives and motives of personal development begin to form and these are determi-
ning the choice of holistic CSD practice in the individual (,,micro) level. Respectively,
when a solid understanding of yourself and the world, evaluation of relationship between
the human and environment in the broad sense is formed, it creates preconditions for
the development of ecological awareness and radical changes in the political or social
(»macro®) level as the responsibility and social action are the essential conditions of so-
ciety transformation.

The Eastern philosophy of education emphasizes the holistic conception of CSD whi-
le seeking the development of an integral personality through the improvement of the
inner world: formation of a strong character, wisdom seeking from existential questions,
hygiene and concentration of mind, conscious liberation from affections, cherishing of
moral values, aspiration of inner harmony and training of intuitive inner powers by using
practice of yoga and meditation. When seeking the realization of the main CSD objectives,
concentration goes to the practices of spiritual self-development, especially to yoga, medi-
tation and connection with the nature.

Section No. 2: ,,Methodology of the Research”. Methodology of research and organi-
zation of it is presented comprehensively in this section. While seeking to understand
and to describe lived-experiences of different people and also relate them to the experi-
enced phenomenon in a specific context and to highlight the essence of it, elements of
phenomenological research strategy has been applied to reveal the process of adult CSD.
The methodological approach of interpretive phenomenological strategy makes it easier
to understand how a person perceives, interprets and gives meaning to his/her own world
and creates meaning in the context of phenomenon experienced through self-reflection
(Smith, 2010). There is a relation of the researcher with the theme of self-development
disclosed in the Section No. 2 and a consistent description of research participants’ sam-
ple, data collection methods and procedures presented. On purpose of research quality
transparence there is a research ethics, limitations and trustworthiness of the results pre-
sented.

Section No. 3. A detailed description of adult self-development as a transformative edu-
cation research is presented. During the time of qualitative study by applying thematic ana-
lysis as data processing method there was a thematic map formed (Picture No. 1), on the
basis of which the phenomenon of adult CSD has been revealed and a wider description of
the CSD origins context, peculiarities of the CSD process are presented.
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Picture No. 1. Visualization of Adult Conscious Self-Development Conception

The research has revealed that as the main reasons of adult CSD are to be considered
the needs of a continuous improvement and well-being. Adults in CSD are engaging be-
cause of two main reasons: natural person’s need and transforming insight of values that is
related to the critical experiences of life.

The experience of research participants’ shows that in order to fundamentally change
the discontent threatening of life and solve ingrained problems also seeking the quality of
life, it is necessary to create an inner harmony. The needs of an adult to engage in cons-
cious development process are revealed in psychical, mental, spiritual and social levels.

While examining the adult CSD as a process of transformative learning there are three
main stages of it revealed: involvement, experimentation, practice, mastery, and specific
factors to these stages (Picture No. 2).
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Picture No. 2. Thematic Map of Conscious Self-Development Process Stages and Factors

The experiences of participants of this research have helped to highlight two perspecti-

ves of consciousness development in the process of CSD. First perspective: when a person
is habituated to the interest of a self-improvement from the childhood and the process of
CSD is interested by itself and is equivalent to the natural demand. Second perspective is
much more cardinal and leads to transformative changes of personality: a person is living
a normal lifestyle without any purposeful target of self-development, but his conscious-
ness is starting a process of wake up when facing unexpected or long periods situation

(Picture No. 3).

causing frustration either suffering or he/she has experienced an unusual spiritual events
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Picture No. 3. Origins of Conscious Self-Development in the Context of Discomfort
at the Transforming Insight Factor (compiled by the Author)

Identified self-development as transformative learning practice orientations are gui-
ding to the fact that consciousness development as a main key of CSD and a responsible
change of the lifestyle in physical, mental, spiritual and social levels is covering the content
of adult CSD. Consciousness is an essential factor of adult CSD at any levels: the percep-
tion of its sense and a conscious definition of CSD direct to the overall and mature develo-
pment of personality and change of everyday lifestyle habits. A criterion of meaningfulness
is also important to the self-development which is based on the experiences and choices in
own life and introspection, critical thinking and self-analysis of activity objectives.

Section No. 4: ,,Scientific Discussion®. The main results of this research comparing them
with the ideas and researches of the other scientists (Vivekananda, 2000; Cranton and Roy,
2003; Bulajeva, 2007; Tagore, 2008; Goleman, 2008; Merriam and Ntseane, 2008; Taylor,
2008; Jovai$a, 2009; Eberle, 2009; Robinson, 2011; Zubrickiené and Adomaitiené, 2011;
Poskaité, 2011; Anuja and Kulshrestha, 2012; Shruti and others, 2013; Raami, 2015; Vaiva-
da, 2015) are presented in this section by foreseeing the perspectives of further researches.
It is emphasized that adult CSD as a concept of transformative learning phenomenon can-
not be analyzed on an educational aspect entirely. Experiences of the research participants
are indicating that different practices of CSD are applied and theoretical origins of them
are based not only on the education science, but on the disciplines of alternative science
too: philosophy, psychology, physiology, medicine, neurobiology, sociology, religion, qu-
antum mechanics and knowledge of the other sciences. Hence, the phenomenon of CSD
as a complex educational phenomenon is important to be investigated based on multidis-
ciplinary approach. Further studies can be directed to the different scientific disciplines by
highlighting the concept features of CSD.

Conclusions

1. The concept of conscious self-development as an educational process is based on two
approaches: CSD is understood as the overall personal development process in a broad
sense, or CSD is equivalent to the method in a narrow sense, which helps to achieve
specific goals in life. The orientations of CSD practice are focused on the physical,
mental and spiritual level of personality education through self-education, self-aware-
ness, and introspection, self-examination and self-control techniques.
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2. The transformative learning as a holistic, lifelong process reveals the adults beginning
context of CSD and its initial stages, when major changes are taking place in thinking.
A transformation of internal meanings of perception and worldview about themselves
and the world forms a different kind of aims and motives of personality education,
also creates the conditions to develop environmental awareness and radical changes in
the political or social level. A personal maturity, a robust readiness to change and an
autonomous effort of will to develop becoming the main factors of the effective trans-
formative learning process.

3. The Eastern philosophy of education complements the existentialism and phenome-
nology ideas about experiencing and giving a sense to one’s own existence, postmo-
dernism and critical pedagogy ideas about the alienated and consumerist society’s ne-
gative impact on personal growth and the development of critical awareness, as well as
idealism and phenomenological ethics ideas about the education of the highest morals
and values with emphasis on a holistic conception of CSD.

4. Experiences of the research participants are showing that the adult conscious self-de-
velopment is a focused personality education and self-creation which is oriented to the
conscious personality transformation in physical, mental, spiritual and social levels
through the amplification of everyday life consciousness and disclosure of inner po-
wers, change of personal thinking and behavior habits, by forming a personal philo-
sophy of life what helps maintaining a good health and an inner harmony, performing
everyday life tasks successfully and to move towards the spiritual maturity.

5. Incentives to engage in CSD originates from a natural need of adults and enjoyment of
a continuous improvement or transformative insights into values related to such critical
life experiences like: revolutionary changes in the country, painful experiences in per-
sonal life, unusual spiritual experiences, stagnation in professional field or unexpected
insights related to the standards of existing material society by understanding that it is
important not only to develop professional competences while seeking material goals,
but realizing the need to improve the spiritual world as well.

6. Two key CSD contexts-comfortable and uncomfortable- are revealed. And both of them
are stimulating different reasons of CSD practice. When experiencing an inner imba-
lance which is related to the adverse conditions, adults are tending to look for CSD
methods that would satisfy he need of a comfortable environment and inner harmony;
and in case of discontent related to an improvement of personality they are looking
for CSD techniques of self-challenge without taking the comfort ability of them into
consideration. The critical life experiences and unfavorable conditions:

o create conditions for the progress of CSD as a transformative learning, because
changes of personal value system are happening that leads to the choices of CSD
practices;

o promote analysis of reasons causing the discontent and seek of the deeper meaning
in them. An appearance of an unexpected insight determines the review of values
and goals of life also strengthens the inner motivation for conscious and purpo-
seful self-development.
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10.

The key motives of adult CSD have been revealed in this research: the need of a well-
being and the need of a continuous improvement. CSD needs in the physical level are
formed from the desire to improve the health state and to have an attractive appe-
arance; the needs in mental level are formed when the person is seeking of a better
self-knowledge or improvement of the way of thinking and management of emotional
well-being. The need to know spiritual world, to express oneself by seeking the inner
harmony is emerging in the spiritual level. The needs of social level are related to the
improvement of communication skills and need to help the others.

Adult CSD as transformative learning process consists of four stages:

o stage of engagement when the most important factors are: inner motivation, self-
consciousness, maturity and voluntariness;

o stage of experimentation which is related to the openness to the new understan-
ding, believing in spiritual world, a need to try the variety of self-discipline practi-
ces guided by different teachers;

o stage of practice which is based on the knowledge of CSD gained in the practice
by using the recommendations of teachers and self-discipline as well, not only by
overcoming yourself, but by the importance of resisting the unfavorable impact of
external environment as well;

o stage of mastery, the main features of which are: holistic approach to the CSD,
harmony between the goals of CSD and material life, dissemination of CSD know-
ledge and practice in order to help others and to promote the social progress in a
wider context.

Adult CSD as a transformative learning practice orientations include physical, mental
and spiritual levels in conjunction with the adult relationship of a personal improve-
ment, and social one - with the positive realization of the relationship with the exter-
nal environment. CSD in the physical level is mainly related to the conscious change of
everyday life habits by seeking of a better physical well-being or maintaining a good
state of health. CSD orientation to the mental level is focused to the development of
everyday life awareness and emotional intelligence. The CSD practices of spiritual level
are directed to exposure of inner world and the ability to use the methods of energetic
self-healing. CSD orientations to the social level are designated for the ease of com-
munication in the social environment through the change of personal attitude, the
values and behavior. Besides, the abilities to use the social resources when seeking the
progress of CSD are important in the social level.

The practical implication of CSD practices helps adults maintaining a good health and
a high level of vitality, to balance their emotions, to improve the level of consciousness
and concentration of mind, to understand the energy dimensions of consciousness
and to reveal the potential of creation on this base. With the help of CSD new spiritual
values are cherished and this improves the relations with the surrounding people, en-
courages giving meaning to the phenomenon in spiritual level.
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Recomendations

For the High Schools:

To prepare an optional study model of Bachelor Degree “Practicum of Holistic Adult
Conscious Self-Development’, the aim of which would be not only provide the know-
ledge of possible CSD directions in physical, mental and spiritual levels to the students,
but to develop practical skills of CSD as well.

To organize professional development trainings for the academics of High Schools by
providing the knowledge about a healthy lifestyle and CSD methods of personality
what would stimulate not only adaptation of knowledge in personal and professional
life, but the transmission of knowledge to the students in the Universities.

For the Teachers of Self-Development:

To provide the knowledge of mind operation principles when seeking to engage the
learners by the possibilities of CSD, to highlight the personal responsibility to develop
inner potential of a human being through introspection and self-reflection, by chan-
ging the processes of thinking and forming basic beliefs and the system of values.
When the system of values of a human being transforms, the role of the teacher decre-
ases, this is why in the later steps of CSD process it is important that the teacher ensu-
res periodic supervision by reflecting the experience of CSD and helping to resolve the
difficulties encountered.

For the Schools of General Education:

To integrate the topics of CSD into the educational programs of moral, social, ar-
tistic, physical education, health, life skills education and to provide the knowledge
about possible self-knowledge, inner power development and self-help techniques by
seeking not only improvement of learning results, but revealing the inner talents as
well.

To organize the professional development training for the teachers of general edu-
cation schools, providing knowledge about healthy lifestyles and techniques of per-
sonal development what would stimulate not only the adaptation of CSD knowledge
gained in professional life, but the diffusion of the knowledge gained to the students
as well.

For the Researchers:

It is recommended to carry out the research of qualitative paradigm when seeking
exploration of CSD phenomenon by using in this study referred orientations for CSD
practices, revealing their educational process and practical implications in more detail
way.

It is recommended to perform the research of quantitative paradigm when seeking
statistical justification of CSD phenomenon parameters mentioned in this research
when considering a broader social context.
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sékmingai atlikti kasdienes uZduotis bei jprasminti gyvenimg judant dvasinés brandos link. Nu-
statyta, jog diskomfortg keliancios kritinés gyvenimo patirtys sukuria prielaidas vystytis saviugdai
kaip transformuojanciam ugdymuisi, nes vyksta asmenybés vertybinés sistemos pokyciai, lemian-
tys saviugdos praktiky pasirinkimus: tai skatina analizuoti nepasitenkinimq keliancias priezastis,
ieskoti jose gilesnés prasmes, o netikétos jZvalgos atsiradimas lemia gyvenimo vertybiy ir tiksly
persvarstymg, kas stiprina motyvacijg sgmoningai ir kryptingai saviugdai.

The aim of this research was to describe the essence of the phenomenon of adults’ conscious self-
development [CSD] as transformative learning revealing its dynamic experience and interpretation
of the meanings of the survey participants. A qualitative research paradigm was chosen by using
the elements of interpretative phenomenological research strategy and processing data under the
thematic analysis. A holistic phenomenon of CSD as a transformative learning of adults has been
revealed by presenting the context and motives of initial CSD, the peculiarities of the CSD process,
the variety of innovative CSD practices. CSD is a focused personality education and self-creation
which is oriented to the conscious personality transformation in physical, mental, spiritual and
social levels through the amplification of everyday life consciousness and disclosure of inner powers,
a change of personal thinking and behavior habits by forming a personal philosophy of life what
helps maintaining a good health and an inner harmony performing everyday life tasks successfully
and moving towards the spiritual maturity. It was found that discomfort raised by critical life ex-
periences create conditions for the progress of CSD as a transformative learning, because changes of
personal value system leads to the choices of CSD practices: this promotes analysis of reasons caus-
ing the discontent and seek of deeper meaning in them; unexpected insights determines the review
of values and goals of life.
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